BUILDING CAPACITIES OF RURAL WOMEN AS EDUCATORS: CASE STUDIES OF WOMENS’ EMPOWERMENT IN THE HALIYAL TALUK
SARAH ARANHA 
08/10/2018

INTRODUCTION 
Women in India remain one of the most vulnerable groups in society, standing at higher risk of experiencing poverty and social exclusion (MWCD, 2007). Indeed, women continue to lag behind men in almost every indicator of development (MWCD, 2007). Thus, India has been working to take positive steps in address gender-based discrimination. 
· The Kasturba Gandhi Balika Vidyalaya (KGBV) scheme (2004) provides residential schooling facilities to girls – specifically those from religious minorities or living under the poverty line – who have dropped out in primary school, helping them to complete their elementary education via bridge courses and tutorials (Chapter 6 article 10 national alliance of women ini india 2104) 
· The Janani Sishu Suraksha Karyakraam (JSSK) was launched in 2011 to address issues of maternal health, promising free drugs and consumables, free diet up to three days during normal delivery and up to seven days for C-sections, free diagnostics, and free blood whenever requied (chapter 6, article 12) 
· The Criminal Amendment Act of 2013 has been passed to address issues related to rape and other forms of sexual violence such as acid attacks and stripping (chapter 10, article 19) 
Still, much work to be done – particularly in rural India. While the majority of those living in rural areas are suffering from poverty, illiteracy, poor nutrition, and inadequate health care, it is evident that women face an additional disadvantage as a result of their gender. In addition to facing the challenges that come along with poverty, poor women also experience lower earning potential, lack autonomy over their own lives, have little access and no control over resources most often, and are deprived of equal status in society. 
The most effective approach to eradicating global poverty (and all consequences that come along with it) is by ensuring the education of girls (World Bank, 2017). The benefits of educating girl children can be seen not only in the lives of each individual, but throughout the family and community as well. Such benefits include: 
· Lower infant and child mortality rates
· Lower maternal mortality rates 
· Fewer cases of HIV/AIDs infections 
· The elimination of female illiteracy 
· The development of self-esteem and confidence for girls and women 
The evident impact of educating girl children has resulted in various government efforts to ensure that girls – even those in poor and rural areas – attend school. 
· The Constitution (Eighty-sixth Amendment) Act, 2002, states that the free and compulsory education of all children ages six to fourteen is a Fundamental Right by law (MHRD, 2018) 
· The Right of Children to Free and Compulsory Education (RTE) Act of 2009 declares that “free education” means that no child attending government schools shall be expected to pay any fees that may prevent them from pursuing their elementary education (MHRD, 2018). 
While this was intended to ensure that children – specifically girl children – complete a minimum of their elementary education, it has not been entirely effective in doing so due to socio-cultural reasons. While many girls from rural areas may be enrolled in school at the beginning of the year, they are often taken out of school in order to care for younger siblings and fulfil domestic duties. Unfortunately, those who do attend school receive a very poor standard of education. Government schools in rural areas are often overly packed with students and lack competent and committed teachers. Consequently, there is a great disparity between the quality of education received in rural areas as opposed to that received in urban areas.  While much of the population in rural India does understand the necessity of education, financial restraints prevent them from sending their children to more reputable private schools. 
	The urgency in supporting the education of rural children is evident, and thus, CherYsh intervened. CherYsh has established 35 after-school Shiksha Learning Centers across 24 villages in the Haliyal Taluk – a particularly backwards area. In these Shikshas, CherYsh has created neighborhood learning spaces within the village where children can learn through various forms of creative expression. In each village, young women from the community have been selected and trained to be Learning Facilitators in these Shikshas, thereby building the capacity of these young women and contributing to the sustainability of this programme.  When CherYsh began its intervention in 2011, these Learning Facilitators lacked confidence in their abilities and did not feel qualified to be educators, as many of them had not continued their education beyond tenth standard themselves. Over the past few years, these women have come a long way. As they began seeing the performance of the children improving, they began to realize their capacity for creating change. Though the lives of these Learning Facilitators vary considerably, there is one common thread: they all have a desire to create a positive impact in the lives of these children, their families, and their communities. The following report will present detailed cases of three of CherYsh’s Learning Facilitators, displaying the various ways in which these women have been able to overcome adversity and grow into exceptional role models for young girls in their communities. 
CASE I: POOJA [image: unnamed-8.jpg]
	Pooja is one of CherYsh Learning Facilitators, running a Shiksha in the village of Alolli. Alolli is a small village four kilometers from Haliyal. This village is home to approximately 370 people, 48% of which are female (One Five Nine, 2013). The village’s literacy rate is 55%, with a female literacy rate of 23% (One Five Nine, 2013). When CherYsh first began its intervention in Alolli and was in search of a suitable Learning Facilitator, 20 year old Pooja was a natural first choice, being one of two women earning a college degree in this village. It is common in Alolli (and in much of rural India) for a young woman’s education to be viewed as a priority of very little importance. Rather than studying, it is expected that when women reach a marriageable age, they will settle down, start a family, and take up domestic responsibilities. Pooja, however, is fortunate to come from a family that is very supportive of her academic goals. 
	Pooja comes from a family of four girls. Her parents have always believed that having four daughters should in no way mean that their children cannot or should not be successful, independent individuals. Pooja states that if she were born into a different family, she would likely be married by now. In fact, multiple marriage proposals have already come her way. Her family, however, believes that she should continue studying and following her passions. When she ultimately gets married, her parents want her to be a self-sufficient woman who does not need to depend upon a man. Pooja’s parents are so adamant about this intention that they have taken loans in order to pay for their daughters’ school fees. Presently, the cost of Pooja’s tuition is almost 27 thousand rupees per year. Very few people in Alolli support the fact that that Pooja’s family is devoting so much money to educating their girls, suggest that this is simply an expense that will produce no valuable results. Rather than letting such opinions dissuade her from achieving her goals, however, Pooja remains focused on proving these people wrong. She hopes her perseverance will earn her scholarship through CherYsh, thereby ensuring that she can continue studying for the next few years. [image: unnamed-9.jpg]









Pooja has been a Learning Facilitator for almost two years now. Simultaneously, she is also attending college, where she is earning her a bachelor’s degree in Computer Application. Each day, Pooja attends classes until 1pm, works until 4pm completing her labs, and then takes a long bus ride back to her village. When she finally reaches home at 6pm, the neighboring children are already beginning to arrive at her home, eager for the Shiksha programme to begin. Pooja feels incredibly fortunate to be attending college, enthusiastically speaking of her wonderful teachers and informative lectures. Naturally, however, the long days and busy schedule can be draining. Still, she maintains a positive attitude. Pooja says that while her schedule is very heavy at times, she feels privileged to have the opportunity to be both a college student and a Learning Facilitator. Not only does she feel like she is having a positive impact on the lives of young girls, but she also feels that she herself is steadily improving upon her English communication skills. 
When asked what her plans are for the future, Pooja replies the way many young people on the verge of adulthood do: she’s just not sure yet. At the present moment, she is focused on pursing her passion for computer technology. While her friends are increasingly dropping out of school and entering into marriage, her main focus is to continue doing well in school, ultimately graduating from college and going on to earn her Masters in Computer Application. Evidently, Pooja is an outstanding example for other girls in her village. She hopes this will change the mindset in her village, proving that girls deserve to be educated, to be leaders, and to follow their dreams. Unfortunately, it is clear that this manner of thinking is not the norm in rural India. CherYsh aims to continue inspiring this ambitious mentality by providing leadership opportunities for women such as Pooja. 
CASE II: YASHODA 
Yashoda is another Learning Facilitator, working with the children in the Ammankoppa village. Ammankoppa is a village located ten kilometers from Haliyal, with a total of 210 households (One Five Nine, 2013). Of the 1011 people living in Ammankoppa, 47.8% are female (One Five Nine, 2013). The village’s literacy rate is 54.8%, with the female literacy rate standing at 19.9% (One Five Nine, 2013). Ammankoppa is one of 11 villages in which CherYsh has established not one but two Shiksha centers. Due to the large population of this community, upwards of 80 children displayed an interest in attending the Shiksha programme. After a successful interview with 24 year old Yashoda, she was selected to be a Learning Facilitator. [image: unnamed-7.jpg]
Yashoda lives at home with her mother, father, and sisters – one of whom attended one year of college before dropping out to get married, and one of whom dropped out of school after the fourth standard, now working as an agricultural laborer. Yashoda, too, is a drop-out. After completing her second PUC and partially completing a computer programming course, Yashoda’s parents told her it was time for her to discontinue her education. They believe that Yashoda, being a young woman, has no need to continue on with further education. While she is greatly interested in continuing on with her studies, she is now at the age at which there is a social expectation – both within her family and within her village – for her to get married and settle down. Further, her family simply does not have the financial means to support any further education for her.  Though she has always dreamed of becoming a nurse, her family does not support this goal, telling her that this dream is simply too big to ever become a reality. 
Yashoda is now entering into her fourth year as a Learning Facilitator. According to her, there are many other individuals within Ammankoppa who have studied further than she has, however they have all come back to the village to work as agricultural laborers. She feels proud of the fact that while she may not be the most educated person in her village, she is able to put the education she does have towards a good cause. She feels that, unlike many other girls her age, she is doing something really valuable with her life: contributing to a brighter future for the children in her community. Yashoda recalls that, growing up, she had no conception of what tutoring was. With her role as a Learning Facilitator, she is able to really understand the importance of supporting the education of young girls. What helps her understand this further is the fact that she herself did not have this support growing up. [image: unnamed-4.jpg]
Before becoming a Learning Facilitator, Yashoda lacked self-confidence entirely, explaining that she only felt comfortable interacting with a few close neighbors. Now, though she is a young woman, she feels that the people in her community really respect her. She feels pleased that everyone in the village now knows her by name and sees her as an educator. The recognition she is gaining within her village has given her the courage to network with more people in her community, including the anganwadi and government school faculty. Further, she has been able to develop a rapport with military personelle from her village. These individuals have been able to encourage the children who would previously spent their evenings playing in the streets to attend the Shiksha programme instead. As a result, Yashoda’s Shiksha attendance continues to grow. 
Though it is now expected for Yashoda to marry, she maintains her dream of becoming a nurse. Though this dream is big and there are many obstacles that stand in her way, Yahsoda has a newfound sense of confidence and a strong support system from CherYsh standing behind her and supporting her ambitions. 


CASE III: BHARTHI  [image: unnamed%203.38.16%20PM.jpg]
Bharthi is a Learning Facilitator situated in  Halmaddi, a migratory village. Unlike many other villages in northern Karnataka, agriculture is not the dominant form of livelihood here. Instead, most people work in the nearby West Coast Paper Mill. Such jobs require workers to stay in the factory until late in the evening, and as such, working parents are unable to provide any homework help or supervision to their children after school. Due to the low quality education provided in the local government school, families in this village who can afford to send their children to private schools will do so, however even these families cannot afford the added expense of after-school tuitions. CherYsh saw the evident need for a Shiksha in this village, and proceeded to ask the local anganwadi who a suitable candidate would be to train as a Learning Facilitator. Bharthi – a 32 year old second PUC drop out who was working as a tailor – was recommended. Though Bharthi had not been to school in nearly ten years, she was able to grasp the concepts taught in CherYsh’s training sessions with ease. Not wanting to forget the content from these sessions, Bharthi immediately began offering tuitions in her home to the neighborhood children. The improvement seen amongst these children was evident, and when word of this spread, more families in the village began sending their children to be taught by Bharthi. Now, CherYsh has provided Bharthi with the tools and skills needed to run a Shiksha center from within her home. Currently, 32 children from the village are attending, however this number is continuing to grow. 
Bharthi had always been a bright student, excelling in her studies. Though she had a strong desire to continue her education, her parents were not supportive of this aspiration. Her parents held a very traditional perspective on the matter, advocating that a young girl’s main goal should not be to go off and study, but rather to find a husband and settle down. As such, Bharthi complied with her parents wishes and dropped out of school. She now lives in a small home with her husband, mother in law, and her two young children. Preetham – her youngest child – though born perfectly healthy, now lives with both a physical and mental disability. At nine months old, Preetham developed a high fever, and due to the fact that their village is located in such a remote area, Bharthi was unable to provide the proper medical treatment to her son in time. Preetham experienced serious convulsions, and after spending two months in a coma, Bharthi was notified that her son was developmentally delayed. Doctors told her that while slight improvements may be noticed, no major changes should be expected. While Bharthi wanted to do everything in her power to help her son, the high cost of medical treatment rendered her unable to take him to bigger hospitals or medical specialists. Despite these challenges in her personal life, Bharthi continues to be an exemplary mother, educator, and role model. It is evident that her perseverance through hardship has gained her a great deal of respect within her community. It was for this reason that she was nominated to be her president of the village’s School Development and Monitoring Committee (SDMC), responsible for overseeing the activity in the local government school and ensuring that the children are being well supported. 
When speaking with Bharthi, her passion for teaching is impossible to miss. She realizes that in government schools, children simply do not get the attention they need. She says this is partially due to the strict environment that makes many afraid of asking questions and partially due to the large class size. As a means of ensuring that each child is receiving the attention they require in her Shiksha, Bharthi has devised her own tests which she uses to gauge which children require more support and guidance. She takes care to ensure that the children have all the learning supplies they need, regularly purchasing books and pencils for children whose families cannot afford to do so. Her mother-in-law says that Bharthi hasn’t borrowed money from anyone in order to do this – she does it all on her own. Bharthi aims to make the environment in her Shiksha as open and encouraging as possible – a space where only positive reinforcement is used, and where children can realize that asking questions and making mistakes is simply part of the learning process. 
Not only have the children attending her Shiksha been improving in their school work, but they have developed a profound desire to learn. The children are now eager to attend academic competitions, proudly reporting their successes to Bharthi. Her mother-in-law proudly tells the story of a time when one of the children in the village came to Bharthi with a math problem that her teacher was unable to solve. Bharthi was able to teach this child how to solve the problem, and when the child returned to school, she was able to teach the class how to solve the problem as well. Such stories display the clear impact she is being able to have on the lives of these children, instilling a passion for learning and helping them develop a sense of self-confidence. 
Bharthi is a natural-born teacher, and for years has dreamt of going back to school to earn a teaching degree and ultimately becoming a high-school math teacher. Unfortunately, when she was younger and single, her parents did not support this dream. Now, though she has married into a family that is much more encouraging, she realizes that her children – particularly her youngest, Preetham – need care and support that she would not be able to provide if she had to spend the majority of her time at college. Bharthi, however, takes solace in the fact that though she did not become a teacher, she is still able to educate children. She feels that this is a realization of her dream to some extent. Still, CherYsh continues to encourage her to complete a correspondence degree, thus allowing her to study from home, corresponding virtually with teachers and classmates. [image: unnamed-2.jpg]

CONCLUSION 
	The state of education for girl children in rural India display the unfortunate paradox of development. Though India is widely celebrated for its rapid economic growth, granting it a reputation as an emerging economic powerhouse, it is evident that not all of India is fortunate enough to be experience this development. While there are an abundance of scholarly, highly successful and independent Indian women –both within the country and across the globe– , there is also a significant portion of the Indian population who are grappling with the basics. Fortunately, the cases of these three women displays that grassroots projects by CherYsh and other NGOs are creating real changes. Moreover, these stories are an indication that there are girls and women who have the capacity and desire to create real impacts in their communities – they simply need to be given the opportunities to do so. If given the chance, such women will be an integral part of this nation’s development. 
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